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CDPEULGJH 8QLYHUVLW\ PUHVV ZDV QDPHG SHFRQGDU\ PXEOLVKHU RI WKH <HDU DW WKH 2022 EGXFDWLRQDO PXEOLVKLQJ
AZDUGV AXVWUDOLD (WKH EPAAV), KHOG DW WKH :KHHOHU CHQWUH LQ MHOERXUQH RQ SHSWHPEHU 7, 2022.

The coveted Primary and Secondary Publisher of the Year awards are determined by two factors: the average
ratings by teachers, librarians and educational retailers in the Publisher of the Year Awards Survey, and a
review of the submissions from publishers by a cross-industry panel of experts.  

The judgesÌ notes included special attention to CambridgeÌs work this year in reducing direct environmental
impact and creating a culture where everyone is supported in improving sustainability practices.  

Organised by the AXVWUDOLDQ PXEOLVKHUV AVVRFLDWLRQ, the prestigious annual EGXFDWLRQDO PXEOLVKLQJ AZDUGV
reward excellence and innovation in the industry that creates learning resources for educators in the
Australian primary, secondary and tertiary education sectors.  

Cambridge was also recognised with achievements in the following Secondary and Tertiary categories:

CDWHJRU\ ZLQQHU: CambUidge SRcieW\ aQd CXlWXUe SWage 6 
Secondary Student Resource É Senior É English/Humanities/Languages/Arts/Technologies/Health and
Physical Education
CDWHJRU\ ZLQQHU: YaWdjXligiQ: AbRUigiQal aQd TRUUeV SWUaiW IVlaQdeU NXUViQg aQd MidZifeU\ CaUe, ThiUd
EdiWiRQ 
Tertiary Teaching and Learning Resource É Print - (Wholly Australian)
HLJKO\ FRPPHQGHG: AQal\ViQg AXVWUaliaQ HiVWRU\ 
Secondary Student Resource É Senior É English/Humanities/Languages/Arts/Technologies/Health and
Physical Education
SKRUWOLVWHG: CambUidge SeQiRU ScieQce BiRlRg\ VCE 
Secondary Student Resource É Senior É Mathematics/Science
SKRUWOLVWHG: LeaUQiQg WR Teach iQ a NeZ EUa, SecRQd EdiWiRQ 
Tertiary Teaching and Learning Resource É Blended Learning - (Wholly Australian)b
SKRUWOLVWHG: The RRad WR NXUViQg, SecRQd EdiWiRQ 
Tertiary Teaching and Learning Resource É Blended Learning - (Wholly Australian)

Congratulations to our whole team of authors and Cambridge staff.
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The full ceremony was livestreamed and recorded and can be viewed below:



	
 
MEDIA RELEASE 
 

Saving VCE Australian History 
 
Significant changes to VCE Australian History in Victoria, the only state to 
offer Australian History at a senior level, have reignited meaningful 
conversations (as recently reported by The Age) on teaching the history of the 
world’s longest continuing culture and one of the world’s oldest democracies.  
 
The Victorian History teaching community are ready to embrace new ideas 
and reverse the dwindling enrolments in the study of our nation’s history with 
a ‘revolutionary’ new Australian History VCE Study Design.  
 
Currently, four out of five VCE History students study other societies at Year 
12, which would not occur in other democratic societies across the 
world. But historians and history educators in Victoria are desperate to 
change that. 
 
Emeritus Professor Richard Broome AM notes,  

“Australian history is clearly revolutionary in several ways. The 
past is not one story, but many stories, interwoven and entangled. Our 
history is not dead and gone but alive with the past, and it is this history 
that we must know if we are truly to know ourselves.” 

 
Leading History teacher Ashley Keith Pratt says,  

“There is moral urgency and a real desire to teach Australian 
History better than we have in the past. Internationally, changes in 
POC and Indigenous rights are spreading into Australian culture. Bruce 
Pascoe’s work has resonated within the local community and teachers 
are looking at the study with fresh eyes. Educators have realised 
scholarship has evolved from where we were.” 

 
With these concerns at heart and in response to the new 2022 Study Design, 
Broome and Pratt are leading a team of experienced historians and practising 
teachers to publish a series of four new Australian History textbooks, 
exploring key themes in Australian history.  
 
Professor Broome, President of the Royal Historical Society of Victoria and 
experienced former secondary teacher, is available for comment on the 
impetus for change and how teachers and students will benefit from a broader 
approach to our national history. 
 
 
Textbook resources for the new Study Design 
 
Analysing Australian History, published by Cambridge University Press in late 
2021, follows the VCE Study Design exactly, and has been reviewed by 
Indigenous scholars. Each textbook is driven by the use of historical sources, 
inviting students to examine a range of voices from our past, importantly 
including perspectives of Aboriginal and Torres Strait Islander peoples. 
 
Dr Rosalie Triolo from Monash University, explains, 



	
“This series, written by a team 
of Australia’s best historians 
and educators will foremost 
inform, as well as inspire, teachers and students in secondary schools. 
But it will also support learning and teaching in primary and tertiary 
contexts and be a significant resource for GLAM and local history 
communities. Indeed, the series will support anyone who values 
knowing and sharing with others Australia’s many rich histories.” 

 
A percentage of each sale will be donated to the Indigenous Reading Project. 
Learn more about their valuable work at https://irp.org.au. 
 
Analysing Australian History will be available for purchase through booksellers 
or through the Cambridge University Press Education website: 
www.cambridge.edu.au/education    
 
Cambridge University Press Australia and New Zealand… 
  
is committed to the future of education in our region. We strive to publish exceptional 
resources that reflect specific syllabus requirements and broader curriculum developments, 
while incorporating educational change and technological innovation. Leading the way in 
educational publishing, we publish across a range of subject areas, including maths, 
sciences, business and commerce, information technology, health, physical education, food 
technology, the arts, history, geography and English. 
  
 …developing resources for your changing educational environment 
 
ENDS 
 
For any images, review copies or further information, please contact: 
James Madden  
Cambridge University Press 
(03) 8671 1428   jmadden@cambridge.edu.au 
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EYHU\ VR RIWHQ WKH AXVWUDOLDQ EGXFDWLRQ PXEOLVKLQJ GHSDUWPHQW DW CDPEULGJH UQLYHUVLW\ PUHVV UHFHLYHV
IHHGEDFN RQ WKH WH[WERRN UHVRXUFHV WKDW ZH SXEOLVK. FHHGEDFN FDQ UHODWH WR TXHVWLRQV, VROXWLRQV, DFWLYLWLHV
DQG PRUH.

We value the feedback that we receive and treat it very seriously. Where appropriate, we correct errors and
issues that may have arisen during the production process. These corrections are promptly updated in our
digital textbooks and amended for future reprints. Corrections are also accompanied by errata messages on
our digital delivery platform Cambridge GO for transparency.

Supporting our customers through continually improved content, experiences and care is one of the major
tenets of the Press’ vision to unlock people’s potential. Every day we talk to teachers about the resources and
services that would make a difference to them. These conversations, along with research from leading
thinkers around the world, help shape everything we do.

We are committed to the future of education in Australia and strive to publish exceptional resources that
reæect the needs of today’s users. Language used in textbook resources can sometimes strike a chord with
the teaching and learning community. When we receive feedback from our customers, we listen, evaluate and
ensure that we make changes to cater for the diversity of students who undertake each course, in order to
prepare every student for success in their current and future studies.

If you have any content or editorial feedback that you would like to discuss, please contact
HQTXLULHV@FDPEULGJH.HGX.DX.

SeaUcK
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CDPEULGJH 8QLYHUVLW\ PUHVV KHOG DQ RIçFLDO FHOHEUDWLRQ WR PDUN 50 \HDUV RI SXEOLVKLQJ IRU WKH PUHVV RQ WKH
UHG FRQWLQHQW.

To mark this major milestone, the Cambridge Universit\ Press Board visited the Melbourne ofåce Zhere the\�
spent time meeting colleagues across ever\ department.

On Tuesda\, 26 November, colleagues, major distributors, ke\ authors and industr\ ågures met at The Albion�
Rooftop in South Melbourne to ofåciall\ mark the anniversar\.

E[ecutive Director for the Australia ofåce, Mark OÌNeil opened the event: 'IÌd like to begin b\ acknoZledging�
the Kulin nation, the Traditional OZners of the land on Zhich Ze are gathered toda\. I pa\ m\ respects to�
their Elders, past, present and emerging.'

Peter Phillips reæected on the rich histor\ of Cambridge Australia, starting Zith our årst books sales in the�
1890s, through the purchase of Georgian House publishing Zhich established us åft\ \ears ago to our�
current scale and breadth. 'None of these successes Zould have been possible Zithout our colleagues, past�
and present, our e[pert authors and our industr\ partners.' He thanked ever\one É colleagues, authors,�
customers and business partners - for åft\ \ears of terriåc achievement for Cambridge in Australia and�
looked forZard to a future of further groZth and  success.

Michael Evans, Zho has been our ke\ author for schools mathematics over the last quarter centur\, told the�
stor\ of hoZ our offerings have groZn steadil\, culminating in the Press becoming AustraliaÌs top maths�
publisher b\ some margin.

HLVWRU\b 
The Press ofåciall\ established our Australian ofåce on 1 Jul\, 1969. But the compan\Ìs histor\ of doing�
business in the countr\ began as earl\ as 1892 Zhen John Inglis Lothian, a bookkeeper based in Melbourne,�
Zas appointed as agent. His son, Thomas Carl\le Lothian, also entered the business and eventuall\ took over�
in 1910. A number of agents succeeded Lothian until the Melbourne based publisher, Georgian House, Zas�
appointed. 

The Press Zas the largest publisher amongst those represented b\ Georgian House. Driven b\ the e[panding�
si]e of the market and the necessit\ to develop locall\-led publishing, the Press decided to acquire Georgian�
House in 1969.b

Georgian HouseÌs then chairman, Brian Harris, became the årst Manager of Cambridge Australia. He Zas�
succeeded b\ his brother, Kim Harris, Zho Zas at the celebration and Zhose e[perience here Zent back to�
the origins of the ofåce 50 \ears ago. In 1998, Sandra McComb Zas appointed E[ecutive Director. Sandra�
oversaZ the acquisition of a number of local school publishing lists, paving the Za\ for the æourishing of the�
local Education business. Mark OÌNeil succeeded Sandra upon her retirement in 2007.b

Mark has led on the digital development of the PressÌs Education business in the countr\ and the subsequent�
tripling of turnover. The Australian ofåce has also developed an e[panding and reputable Higher-Ed list.  b

SeaUcK
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1.3 Persons and interactions

Our world is an incredibly complex place. Every individual, society, culture and 
environment has unique aspects that may change over time, while also maintaining 
elements of continuity. Sometimes, this makes it very di!cult to make sense of the 
many ideas, perspectives, concepts and possibilities about the world. Recognising 
that our understanding of social interactions is shaped by the relationship between 
personal experience and public knowledge is one way to re"ne our understanding. 
Your personal experience is unique to yourself, and as you grow and develop it is 
important to re#ect on these experiences and consider the understanding you have 
gained about yourself and the world around you from these interactions. While 
personal experience relates to the knowledge you have gained through your own 
experience, public knowledge is information widely available to everyone. It is the 
general knowledge that is found within the public domain and can be accessed 
through research, the media and libraries. By combining our personal experience 
with public knowledge, we are able to better understand interactions within society 
on micro, meso and macro levels, as it allows us to recognise and apply speci"c 
examples of these interactions on a variety of levels.

$e importance of micro-, meso- and macro-level interactions within society 
was discussed earlier in this chapter. Similar to the fundamental concepts, these 
interactions #ow both ways.

personal experience The 
knowledge gained from 
reflecting on individual 
experiences. [NESA]

public knowledge General 
knowledge and the 
knowledge available to 
everyone. The term also 
refers to all the knowledge 
found in the public 
domain that is the work or 
research of other people. 
[NESA]

Macro level

Meso level

Micro level 

Public knowledge

Pu
bli

c k
nowledge

Figure 1.5 Our social and cultural literacy is shaped by the 
relationship between personal experience and public knowledge, 
across micro-, meso- and macro-level interactions

Additional 
media 

study: The 
My Room 

project

Review 1.3

Complete the quiz in the Interactive Textbook and answer the questions on paper or in the Interactive Textbook.

1  De!ne the terms:

a  personal experience

b  public knowledge

2  Distinguish between micro-, meso- and macro-level interactions.

Quiz

THE SOCIAL AND CULTURAL WORLD

1

13

1

Best assessment and exam preparation 
support available

• Learning activities deepen and extend knowledge, 
develop understanding and provide robust exam 
preparation.

• End-of-section Review questions enable students 
to check their recall and understanding, and are a great 
revision tool prior to assessments and the !nal exam.

• Detailed explanations and scaffolding of qualitative and 
quantitative research methods and skills guide and 
encourage students to apply their skills and conduct 
research.

• End-of-chapter HSC-style multiple-choice, short 
answer and extended response questions allow 
students to develop the skills needed to excel at HSC 
level and ensure they will be fully prepared for success 
in their !nal exam.

STUDENTS: ALL THE TOOLS  
FOR HSC SUCCESS

Written by an experienced team of practising Society and Culture teachers, 
Cambridge Society and Culture Stage 6 will help students understand and 
contribute to the world around them, and provide them with everything they 
need to thrive in their internal assessments and end-of-year exams.

Activity 9.4

1  Identify three contemporary Australian social norms. What might be an example of a school-

based norm that, if broken, would challenge an existing custom?

2  Outline examples of changing social norms that have been brought about by technology (e.g., 

video chatting on public transport)? Explain how these changing norms have altered what one 

might consider to be appropriate or inappropriate behaviours.

3  Can you think of an individual who has bene!ted from nonconformity? Integrating a number of 

concepts into your response, explain how this has altered their social status.

4  Research an individual who has been impacted by the social costs of nonconformity, speci!cally 

in relation to status liability. Options for research may include, but are not limited to:

• Israel Folau

• Lori Laughlin

• Sam Dastyari

• Lance Armstrong

Record your !ndings in the table below:

The social costs of status liability

Individual

Social position/profession

Deviance

Punishment

Impact

Conclusions

CAMBRIDGE SOCIETY AND CULTURE STAGE 64249

Power and authority
Power and authority are concepts that are often confused by students when they 
begin studying Society and Culture, due to their interrelationship. It is very helpful 
to try and apply these to speci!c examples across the micro, meso and macro 
levels in an attempt to increase your familiarity with each concept and be able to 
distinguish between them. Both concepts require the interaction of persons and, 
dependent on how they are used, may initiate or prevent change.

Power relates to the ability to persuade others towards a particular action or 
opinion to which they previously would not have agreed. "e level of in#uence 
someone may use when exercising their power can also be considered as coercion.

Authority is considered to be the legitimate exercise of power, meaning that it 
is lawful or justi!able by the rules and norms of society. It can be informal, such 
as when your family decides on roles and responsibilities and you accept your 
parents’ consequences when those guidelines are not followed. Authority on a 
meso level might be recognising that most students at your school adhere to the 
uniform policy. "e outcome of a national referendum about a particular issue 
creates an opportunity for authority to be viewed at a macro level, where the 
outcome of the decision may change the law.

Activity 1.2

"e infographic below, ‘What happens in an internet minute’ was created by Lori Lewis and Chad 

Callahan in 2016 and has been updated each year.

1  Identify where you !t in the ‘internet minute’. What technologies do you engage with regularly?

2  Access the most updated version of this infographic and compare this to earlier infographics to 

identify continuities and changes that have occurred.

3  Predict what this infographic might look like in 10 years’ time.

Figure 1.3 This 
is what happens 

in an internet 
minute, 2020.

Additional 
activity: 

Technical 
innovations

power The ability or 
capacity to influence or 

persuade others to a point 
of view or action to which 

they may not always 
agree. Exercising power is 

important in initiating or 
preventing change.

authority Authority is linked 
to power and the right to 

make decisions and to 
determine, adjudicate or 

settle issues and disputes 
in society. Authority is best 

understood as the legitimate 
use of power. The use of 

authority is important in the 
process of decision-making 
and in initiating change and 

maintaining continuity.

legitimate Conforming to 
the law or to rules
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Strengths and weaknesses

!ere are advantages and disadvantages to any element of quantitative and 
qualitative research and their corresponding research methods. For example, 
quantitative research will usually allow for data to be collected from a large 
number of respondents, which may increase the reliability of the results, working 
under the premise that it provides a stronger representation of the opinions of the 
population due to the large sample size. In contrast, qualitative research will use a 
smaller sample size of respondents that are often especially selected due to their 
knowledge and understanding of a particular topic. !is allows the researcher to 
explore a depth of detail within the responses that is not possible when applying 
quantitative research. On page 19 of the Society and Culture Stage 6 Syllabus 
(2013), the features of quantitative and qualitative research are discussed in detail. 
You can use these to consider the strengths and weaknesses of research.

Review 1.8

Complete the quiz in the Interactive Textbook and answer the questions on paper or in the Interactive Textbook.

1  Distinguish between qualitative and quantitative research.

2  Explain how a research method can be both qualitative and quantitative.

3  Outline some advantages of

a  quantitative research

b  qualitative research

Figure 1.15 When considering a specific area of interest to produce your own research plan, it is essential to strive towards 
social and cultural literacy, understanding that you will be developing your ability to engage, appreciate and communicate with a 
people who have a diverse set of beliefs and values. (Refer to page 27 for more information about this.) 

Quiz
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End of chapter

HSC-style questions

Multiple-choice
1  Which of the following best represents our understanding of the concept 

of society?
A.  Ways of thinking and behaving
B.  A system that establishes relationships based on biology
C.  Personal experiences and in!uences over other individuals and groups
D.  Patterns and organisations within and between groups, networks and 

institutions

2  A school student creating a protest sign as a part of climate change action best 
represents an interaction of which of the following concepts?
A.  Environment, gender and time
B.  Environment, power and society
C.  Authority, culture and environment
D.  Cooperation, environment and technology

3  How would a researcher de"ne the term ‘social construct’?
A.  Development of di#erent ideas over time
B.  Shared experiences and meanings based on norms
C.  Increased use of machinery and technology for production
D.  When aspects of society are presumed or taken for granted

4  Which of the following combination of research methods could best be 
described as qualitative?
A.  Interview, observation and closed-ended questionnaire
B.  Case study, open-ended questionnaire and statistical analysis
C.  Content analysis, personal re!ection and structured interview
D.  Focus group, participant observation and personal re!ection

5  Which of the following actions demonstrates a lack of understanding relating to 
ethical research?
A.  Acknowledging all sources used throughout the research process
B.  Analysing and applying a range of sources during the research process
C.  Assuring con"dentiality and gaining permission from research participants
D.  Assuming participants will understand the purpose behind your research 

area and focus question

Scorcher

1
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Short answer
1  Give ONE example of an interaction between the fundamental concepts of 

Society and Culture.
2  Why do you think students of Society and Culture !nd it di"cult to distinguish 

between power and authority? Provide TWO examples that you would use to 
help a peer understand the di#erences between these concepts.

3  Outline TWO examples that highlight the development of your socio-cultural 
literacy during your study of this topic.

4  Explain the impact of technologies on interactions between the micro, meso 
and macro levels of society.

5  Identify and brie$y evaluate ONE change to family structure in contemporary 
Australian society.

6  Identify and brie$y evaluate ONE change to our understanding of gender as a 
social construct in contemporary Australian society.

7  Using examples, distinguish between quantitative and qualitative research 
methods.

8  You have been asked to investigate the in$uence of media bias on a social issue 
of your choice. Refer to the steps within the process of research to identify how 
you would develop a plan to undertake this research.

Extended response
Analyse cultural diversity and commonalities between your own experiences in 
Australian society and the Roma community. In your response, you could consider 
using any of the following examples to highlight similarities and di#erences:

• cultural identity (dress, behaviour, language)
• gender roles
• power and authority
• family life
• educational opportunities
• importance of religion
• in$uence of technology
• adolescent experience
• con$ict and cooperation
• role of the media

The key references for 
this chapter are available 

to download from the 
Interactive Textbook.

1
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Primary and secondary research

When you are conducting research, you can draw on both primary and secondary 
sources. It is important to have a mix of both. Secondary research will give you 
access to a much wider range of data than you can !nd out for yourself, and you 
will be able to build on the work of other people. But primary research is also 
important, as it can be very speci!cally targeted to your research question, and the 
group you are focusing on, as well as allowing you to bring in your own experience.

Good research will incorporate both primary and secondary methods.

Process of research

"e Society and Culture Stage 6 Syllabus (2013) outlines the 10 steps involved in 
conducting social and cultural research. An appropriate way to better understand 
these steps is to consider an area of speci!c interest within society and generate 
your own research action plan in accordance with these steps. For example, you 
might be quite passionate about climate change as a contemporary issue within 
society. Or your interest might be directed towards groups experiencing forms 
of exclusion and discrimination in society, such as Aboriginal and Torres Strait 
Islander peoples, people with a disability, those who are homeless or refugees. 
Perhaps you are more interested in the in#uence of technologies such as social 
media on our relationships. Whatever it is, following the process of research is the 
!rst step to a successful sociological investigation.

primary research Original 
information or research 
data collected first-hand 

by the person doing 
the research. This new 

information is collected 
using the methods of 

social research. [NESA]

secondary research 
The researcher collects 

and collates existing 
information or other 

people’s research on a 
topic to be investigated. 
This information is then 

synthesised as a whole by 
the researcher. Secondary 

research is a qualitative 
method because the 

researcher makes 
subjective judgements 
about what material is 

useful, and therefore 
used, for the purposes of 
the research. Secondary 

research information 
can be derived from 

formal reports, journals, 
newspapers, magazines 
and other publications. 

[NESA]

Develop a focus question or hypothesis
Once you have your ‘BIG’ idea, it is important to narrow it down. Applying fundamental, additional or related concepts to your ‘BIG’ 
idea can assist you in developing your topic, even creating sub-questions to break it down into achievable steps. Having a series 
of sub-questions will also help you to determine the most appropriate research methods for your topic, and additionally may guide 
some of the questions you choose to ask within those methods.

Choose a topic
Think about something you may have heard in the news, or a situation you viewed that ether inspired, angered or frustrated you. Having 
a genuine interest in the topic and the end result will certainly help to keep you motivated during the research process. It is also important 
to outline all the steps to your plan and a suggested timeframe that you will aim to adhere to in order to develop a successful project.

Gather background information
• A key word in the syllabus is ‘appropriate’ sources. It is also important to consider gathering information from a range of 

sources. This is an important component in developing your socio-cultural literacy, by allowing you to consider information that 
is presented from various perspectives. Some suggestions include:
  reviewing academic journals through the State Library of NSW
  accessing data from the Australian Bureau of Statistics
  recent media reports (newspapers, magazine articles, current affairs show)
  TV shows, movies or documentaries.

• It is important to note that not all sources are equal. A key element of developing socio-cultural literacy is the ability to ‘show 
critical discernment towards information and the media’, meaning that any sources need to be assessed for validity and bias.

Figure 1.13 The process of research
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Develop the research methods you plan to use
• A research method is a speci!c way of collecting and analysing data for your investigation. Research methods that can be 

applied to sociological research in the Society and Culture course include case studies, content analysis, focus groups, 
interviews, personal re"ection, observations, statistical analysis and questionnaires.

• During this phase of the research process, it is extremely important to review and edit any material you create. Ensure you have 
included scope for both quantitative and qualitative data (more on this later). For example, in an interview or questionnaire you 
need to consider the particular structure and "ow of the questions. Often, ‘piloting’ your research method (sending it to a few 
people as a practice questionnaire to attempt and review) is a successful way of ensuring your method is accessible.

Ensure that you have applied ethical research by:
• Including a ‘research statement’ that details the nature of the topic and also makes the provision for privacy and con!dentiality 

for the participants.
• Assessing yourself and your research method (or sources used within your research method) for bias, reliability and validity. 

Consider how you can alter your method to overcome possible bias and inconsistencies in reliability and validity.
  Bias: a prejudice or perceived idea
  Reliability: to what degree can your research method produce consistent results?
  Validity: does your research method actually re"ect what you have said it will do?

• Gaining informed consent from any participants, and ensuring you are mindful of the needs of vulnerable groups.
• Avoiding topics or questions that may trigger a participant and make them uncomfortable or distressed. (Sometimes, you may 

need to choose another research method.)
• Considering the possibility of negative effects on either the participants or the researcher themselves and working towards 

preventing these.
• Respecting intellectual property through the acknowledgement of any sources that are not your own.

Design the research
In the following pages of this chapter, a series of research methods will be discussed. Each of these methods has advantages  
and disadvantages, so it is also important to consider an appropriate combination of research methods. Key considerations at  
this step include:
• The research methods most appropriate to address your question(s).
• The amount of time you have allocated to complete the task. (You may have contacted a subject matter expert relating to your 

topic for an interview, but you are running out of time to conduct the interview.) Sometimes, the development of the research 
method is the time-consuming aspect and other times it is the analysis of the data (for example, using content analysis across 
a series of TV shows) which is considerable.

• The resources available to you (if you have limited internet access, it may be difficult to develop an online questionnaire, but 
you could potentially conduct a form of observation or a focus group instead).

• Ensuring you have a balance of primary and secondary research methods. This will help to balance your personal experience 
with that of the ‘bigger picture’ (public knowledge).

• Choosing your ‘target audience’ – what are the most appropriate samples of the population to provide you with responses 
across each research method?

• Potential ethical issues arising throughout the research process and providing careful consideration of ways to resolve these issues.

Compile and organise the research !ndings
Scaffolding your research !ndings by using subheadings to divide the results is often an effective way to get started, as it allows 
you to combine results from various sources and primary research methods.

Analysis, synthesis and interpretation of !ndings
Once you have gathered your results, it is not enough to simply state the responses. Analysis is the step where you try to !nd meaning 
not just in the data gathered, but in the process of research. Why might a particular gender, generation or cultural group have a vastly 
different perspective or opinion about a topic? Is it because of their experience? Additionally, have you adequately evaluated your 
research methods to ensure that they are valid? Are there results that stand out as an anomaly (where you can’t understand them) 
or are there results that are very different to your expected !ndings? If so, ensure that you discuss why this may have happened. 
Synthesis is a concept where you develop new ideas and meanings by integrating the work of others and analysing your !ndings.

Final conclusions
• Re!ne your results by developing a !nal product. Depending on the speci!c audience, you may need to tailor your writing style, 

include tables or graphs to illustrate your !ndings or create an engaging presentation via multimedia.
• Present the analysis of your !ndings and also consider discussing any new ideas that have evolved from the data gathered. 

This could include recommendations or a consideration of the future implications for your topic (what might happen next … if?)
• Ensure you are researching ethically by providing an accurate and detailed reference list.

Writing up
Re!ning your report through careful editing is essential. You have just completed a signi!cant task, and it is important that your 
conclusions are clear in order to ensure the validity of your report.
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Capturing student interest

Each chapter also includes smaller illustrative case 
studies to capture student interest and enhance their 
understanding of the interactions between persons, 
societies, cultures, environments and time. These 
smaller case studies range from Japanese Kawaii culture 
(Personal and Social Identity), Queen Elizabeth II’s ‘brooch 
warfare’ (Intercultural Communication) and the Black Lives 
Matter movement (Social and Cultural Continuity and 
Change).

Reliable and regularly updated content

Biennial digital updates will ensure the content stays 
current, helping students keep in step with a constantly 
changing and increasingly global environment. Updated 
content will be added to the Interactive Textbook and 
will be available to current users at no additional cost. 
A complete list of updates will be made available as a 
downloadable document on Cambridge GO.

Digital 
features

A dedicated PIP chapter

The dedicated chapter on the Personal Interest Project 
(PIP) provides samples of high-quality student work to 
guide all HSC students to success. Complete with tools 
to assist in preparation and writing, frequently asked 
questions and an interview with a high-achieving student, 
this chapter thoroughly supports students through their 
year-long project.

Interesting, relevant and meaningful Focus 
Studies

Each topic chapter concludes with an in-depth Focus 
Study, carefully chosen to engage students and provide 
greater insight into the topic. Focus Studies include social 
media (Popular Culture), asylum seekers (Social Inclusion 
and Exclusion) and survivalists (Social Conformity and 
Nonconformity).

3.4 Individual rights and responsibilities

Communication

!e right for a person to communicate freely is promoted in the 1948 Universal 
Declaration of Human Rights, Article 19:

Everyone has the right to freedom of opinion and expression; this right includes 
freedom to hold opinions without interference and to seek, receive and impart 
information and ideas through any media and regardless of frontiers.

!e ability to communicate is a fundamental feature of society and allows for 
intercultural and intracultural communication. Although in theory everyone 
individually has the freedom to communicate, not all groups have this privilege.

People who have di"erent communication 
and language skills are prevented from 
fully participating in being part of cultural 
transmission and the continuation of their 
cultural heritage. According to Speech Pathology 
Australia, a communication disability a"ects a 
person’s ability to speak, hear, listen, understand, 
read, write, and use their voice and social skills. 
!e Australian Bureau of Statistics concludes 
that around 1.2 million Australians have a level 
of communication disability which leads to 
frustration and loneliness. Without support they 
are unable to fully participate in community, 
social, economic and daily activities.

Governments play an important role in supporting the individual’s right to be 
able to communicate. Sadly, some countries still deny individuals the right to 
speak their ethnic languages. But government support for bilingual educational 
programs is increasingly evident in over 55 countries, resulting in the promotion 
of regional ethnic diversity. Many indigenous languages, which were endangered 
due to globalisation impacts, are now gaining o#cial language status allowing for 
individuals to access their right to retain their cultural identity.

fundamental an essential part 
or foundation principle

Figure 3.18 60-year-old 
Jethro Gonese was blinded 
by measles as a child in 
Zimbabwe. He completed his 
training as a teacher for the 
visually impaired. During the 
coronavirus pandemic of 2020, 
people with visual impairments 
became notably socially 
isolated due to the need to 
avoid contact with surfaces.

Table 3.5 Examples of bilingual countries and their official languages

Belgium Dutch, French, German

Canada English, French

Fiji English, Fijian, Hindi

Kenya English, Swahili

New Zealand English, Măori

Singapore English, Mandarin, Malay, Tamil

Rwanda French, Kinyarwanda, English

Vanuatu English, French, Bislama
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The right to have freedom of speech

While the First Amendment to the US Constitution 

states ‘Congress shall make no law … abridging 

the freedom of speech’, there is no equivalent 

statement in the Australian Constitution.  

Public protests are an example of people 

exercising freedom of speech and such 

expression is not only seen on placards 

at protests.

Figure 3.19 A Women’s Liberation protest with brassiere 
removal, San Francisco (1969)

Figure 3.20 A protest against the inhumane treatment of 
Guantanamo Bay detainees in London (2019)

Figure 3.21 Multinational corporations influencing 
public services: protests against Starbucks funding the 
Seattle Police (2020)

Figure 3.22 A member of the Westboro Baptist Church 
protests a local school’s planned class on homosexuality 
(2016)

continued...

Figure 3.24 Pete Evans, a chef who is frequently in the 
public spotlight for his controversial and anti-scientific 
comments, speaks at a protest against mandatory 
COVID-19 vaccinations in Sydney (2021). 

Figure 3.23 Black Lives Matter protest (2020)

INTERCULTURAL COMMUNICATION
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          Chapter   4 

         ! is focus of this chapter is to provide a 
functional breakdown of the Personal Interest 
Project (PIP). ! e Personal Interest Project is 
a mandatory component of the HSC course, 
and requires you to research a social issue that 
can combine both personal experience and 
public knowledge. ! e area of research that 
you choose needs to be linked to the Society 
and Culture syllabus, and must be something 
in which you have a sustained interest and can 
obtain both primary and secondary research. 
! is project is externally marked, and it is worth 
40% of your external HSC mark. It requires 
signi" cant time and dedication, both in the 
classroom and outside of it, and is integrated 
across the whole HSC course, drawing together 
your interests, research skills and experiences. 

 ! is chapter addresses the following outcomes 
from the syllabus:  H1, H4, H5, H6, H7, H8, H9,
H10 . Refer to pages 13–14 and 35 of the  Society 
and Culture Stage 6 Syllabus  (2013), available 
on the NESA website.     

 PERSONAL 
INTEREST 
PROJECT  
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4.1 What is the Personal Interest Project?

!e Personal Interest Project (PIP) requires you select a suitable topic which is 
directly related to the Society and Culture course. !is can be derived from any of 
the depth studies:

• Belief Systems and Ideologies
• Social Conformity and Non-Conformity
• Popular Culture
• Social Inclusion and Exclusion.

!e Nature of Social and Cultural Continuity and Change will also be addressed 
through components of the major work. !is project will require you to develop and 
apply appropriate research methods according to the requirements of the course. 
!ere is no set number of research methods that need to be included. However, you 
need to ensure that you have appropriate qualitative and quantitative primary research 
and secondary research to support your "ndings. It is important to note that the PIP is 
marked on only what is presented, and is assessed against publicly available criteria. 
!e topic you select for the Personal Interest Project needs to be original in nature, and 
must be something that will keep your interest across the entirety of the course.

At the end of the process, your class teacher and Principal (or equivalent) will need 
to certify your project. !is will involve you signing a document along the lines of:

I declare that

• !e planning, development, content and presentation of this project is my 
own work, except for the limited material, if any, drawn from acknowledged 
sources.

• I have not copied another person’s work.
• I have not submitted this work, in any part, for any HSC examination or 

assessment task in any other course.
• I have not worked on it after 3:00 pm on the completion/hand-in date.
• I have read and discussed with my parent/guardian/carer the Higher School 

Certi!cate Rules and Procedures, including those on plagiarism and malpractice.
• I understand that if this declaration contains any false information I might not be 

eligible to receive my Higher School Certi"cate results, or may incur a penalty.

NSW Education Standards Authority, ‘Certification of projects, 
submitted works and performances’

Once you have established a topic and applied your research methods, you are 
required to submit a completed project containing all of the required components 
of the project.

!ese include:

• Title page
• Contents page
• Introduction (500 words)
• Log (500 words)
• Central material (2500–4000 words)
• Conclusion (500 words)
• Annotated resource list

Video 4.1  
Working on  

your PIP

4
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End of chapter

Frequently asked questions about the PIP

1  Can I go over or under the word limit?
!ere is generally signi"cant stress induced from the word count of the PIP, with 
reference to going over and under the word count. For this, it is important to 
remember that an aspect of the criteria states that you need to ‘demonstrate thorough 
and sustained synthesis of relevant ideas, issues and information relating personal 
experience and public knowledge’. !is aspect of the criteria is very di#cult to 
complete without adhering to the set word count. Although some tasks may have a 
rule of 10% over or under, this does not apply to the PIP. !erefore, the word count of 
the PIP should be followed as closely as possible.

2  Does my PIP have to have pictures and tables?
!e marking criteria state that it is a requirement to

present a clear, coherent and well-structured Personal Interest Project that 
demonstrates highly e$ective communication, incorporating accurate and 
appropriate language and where applicable, photographs, tables and diagrams.

!erefore, in order to access the top-mark range, it is suggested that tables and 
diagrams are included throughout the central material of the work. !is may even 
involve converting information from a ‘Google Form’ into a pie or bar graph as a way 
to communicate information in a di$erent manner.

3  Do I need to have an appendix?
According to NESA, an appendix is not a requirement of the PIP. !is means that if they 
are submitted, they are not marked. !erefore, there is no need to include one, as it is 
also potentially a lot of work to collate that in the end will not be marked. If there is any 
part of the research process or "ndings that you want to include in the PIP, this should 
be done in the central material. For example, if you want to illustrate the way in which a 
content analysis was conducted, this could be done in the central material by including 
a copy of the table and making reference to this in the body of the text.

4  If I don’t finish all components of the PIP, can my teacher still certify 
my project?

!e simple answer to this is yes. Obviously, your mark will be impacted as you have 
not ful"lled all of the criteria of the project, but as long as you have some evidence of 
original thought and work, your teacher is able to certify and submit your work.

5  Do my headings have to be Times New Roman or Arial?
No, your headings can be in a di$erent font and, if appropriate, a di$erent colour to 
your body of work.

4

PERSONAL INTEREST PROJECT 219

FAQs

Interview with 
past student who 
obtained a High 
Destinction PIP

Week Term Action

Ensure that all teacher feedback 
from chapter 1 and 2 has been 
implemented

11 Term 1

Begin writing chapter 3/4 1 Term 2 Obtain teacher feedback to ensure that 
information is analysed, synthesised and 
integrated effectively

Annotated resource list progress 2 Term 2 Ensure that all sources used in chapter 3 have 
been annotated correctly with comment on 
usefulness, validity and bias

Submit chapter 3 and annotated 
resources for feedback

3 Term 2 Obtain and apply teacher feedback

Ensure that all teacher feedback from 
chapter 3/ 4 has been implemented

5 Term 2

Begin writing introduction 7 Term 2 Ensure that all requirements of the introduction 
are addressed effectively

Submit introduction for feedback 7 Term 2 Obtain and apply teacher feedback

Begin writing the log 8 Term 2 Ensure that all requirements of the log are 
addressed effectively

Submit the log for feedback 8 Term 2 Obtain and apply teacher feedback

Begin writing the conclusion 8 Term 2 Ensure that all requirements of the conclusion 
are addressed effectively

Submit the conclusion for feedback 8 Term 2 Obtain and apply teacher feedback

Ensure that the annotated resource 
list is complete for both primary and 
secondary sources

9 Term 2 Check that each source is referenced correctly 
and contains a critique on the usefulness, 
validity and reliability of each source

Submit draft in its entirety to your 
teacher for final draft

10 Term 2 Obtain and apply teacher feedback

Ensure all feedback has been 
implemented

10 Term 2

Ensure that the PIP has a title, is 
correctly formatted, has your NESA 
number evident, page numbers and a 
contents page

School 
holidays

Term 2 – 
Term 3

Check the marking criteria on the NESA website 
to ensure all aspects have been covered

Send the final PIP to a friend, parent, 
teacher for a final check

School 
holidays

Term 2 – 
Term 3

Certify the project with your teacher Early 
Term 3

Ensure you have accessed the plagiarism and 
malpractice website in order to certify your work

Celebrate! You have achieved 
something phenomenal and should 
be extremely proud of yourself!

...continued
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Suggested timetable for planning and drafting the Personal Interest Project

Week Term Action

Finalise research question 4 Term 4 
(Year 11)

Obtain teacher feedback and ensure that the 
research question links to the Society and 
Culture syllabus

Finalise time component, cross-
cultural and continuity and/or change

5 Term 4 Ensure that these aspects will be easily 
accessible in order to obtain primary research

Submit finalised research proposal 
for teacher feedback

6 Term 4 Seek and apply teacher feedback

Create a scaffolded timeline for each 
aspect of the PIP

6 Term 4 Ensure that the PIP is broken down in to small, 
achievable sections

Finalise which primary research 
methods will be used

7 Term 4 Seek teacher feedback and ensure that there is 
even spread of both quantitative and qualitative 
data in each of the chapters

Begin conducting primary and 
secondary research

7 Term 4 Ensure that during this ongoing process ethical 
considerations are applied; primary research 
is recorded effectively and that all secondary 
research is continuously referenced

Begin to formulate overall question 
in to 3 or 4 sub-questions

8 Term 4 Obtain teacher feedback to ensure that the sub-
questions will effectively address the overall 
research area

The collection of primary research 
and secondary methods are 
complete

2 Term 1
(Year 12)

Ensure that now the research has been 
conducted there is an adequate amount to 
answer the overall PIP topic

Provide a scaffold of each chapter of 
the PIP and accompanying primary 
and secondary research

3 Term 1 Confirm that there is an even spread of 
qualitative and quantitative data throughout 
each chapter

Begin writing chapter 1 4 Term 1 Obtain teacher feedback to ensure that 
information is analysed, synthesised and 
integrated effectively

Annotated resource list progress 5 Term 1 Ensure that all sources used in chapter 1 have 
been annotated correctly with comment on 
usefulness, validity and bias

Submit chapter 1 and annotated 
resources for feedback

6 Term 1 Obtain and apply teacher feedback

Begin writing chapter 2 8 Term 1 Obtain teacher feedback to ensure that 
information is analysed, synthesised and 
integrated effectively

Annotated resource list progress 9 Term 1 Ensure that all sources used in chapter 2 have 
been annotated correctly with comment on 
usefulness, validity and bias

Submit chapter 2 and annotated 
resources for feedback

10 Term 1 Obtain and apply teacher feedback

continued...
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4.7 Referencing

A requirement of the PIP is that all work that is not your own must be referenced. 
!is includes all statistics, ideas, quotes and information that is used from primary 
and secondary research. !ere are two main ways you can reference: in-text 
referencing or foot-notes. Either is acceptable, but the most important aspect to 
this is that the work is referenced consistently throughout the entirety of the work. 
Further to deciding whether in-text referencing or footnoting is the most e"ective 
for your research area, you then need to decide whether you will use Harvard, 
Chicago, Oxford, APA or another referencing form.

Helpful words and phrases to synthesise your data

Although this is evident, Then again

In comparison/contrast to this Conversely

In spite of this Otherwise

Nevertheless This is contradicting

Evidently Unlikely

It is obvious that It is possible then

Consequently This culminated in

This led to This transformed

Transpiring from this This symbolises

This encompasses Exemplified

Example of in-text referencing

According to the Australian Electoral Commission (2014), in 1902, when Non-Indigenous women 

were granted the right to vote in Federal elections and the right to be elected to parliament in New 

South Wales, Indigenous women were still recovering from the plights of colonialism that tore 

through Aboriginal culture.

4
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Suggested  
timetable

Dedicated PIP 
chapter

Example  
research proposal

Helpful tools for 
preparation and 

writing

!e ways in which this project contributes to a better understanding of Society 
and Culture

My chosen topic was grounded by my personal understanding of equality and 
discrimination through witnessing ableist behaviours such as inappropriate 
terminology and social exclusion experienced when I was growing up. 
!us, I was inquisitive to study the implications of ableism as well as the 
inclusivity and preclusion of people with Autism without passing judgement, 
contributing to a comprehensive understanding and application of social and 
cultural literacy and a better understanding of Society and Culture.

Tayla Tacca, 2019 HSC

Cross-cultural component needs to be explained

!e cross-cultural component of this project focuses on refugees and asylum 
seekers who have migrated to Australia compared to Australian citizens, thus 
analysing the location of individuals. According to UNHRC an asylum seeker 
is an individual seeking ‘international protection but whose claim for refugee 
status has not yet been determined’. In contrast, refugees are people who flee 
because of the threat of persecution and cannot return safely to their homes 
in the prevailing circumstances.

Annaliese Atkins, 2019 HSC

Ethical considerations

During the execution of my primary research, there were ethical considerations 
that needed to be addressed. To families, the diagnosis of children with autism 
can be a particularly sensitive issue; therefore, I remained aware of this during the 
research process. To conduct ethical research, I used appropriate terminology 
when referring to people with ASD to acknowledge I have understanding of the 
importance of the person first rather than utilising terminology that implies the 
disability identifies with the person. I was also honest with participants about 
the scope of my research and ensuring their identities were kept confidential by 
removing their names and replacing them with ‘Participant’ for example, whilst 
ensuring their responses were used for private research purposes only.

Tayla Tacca, 2019 HSC

Link the idea of the PIP in to the way in which continuity and change will be 
explored

!e perception of beauty among Asian individuals has undergone a process of 
evolutionary change, due to westernisation. !erefore, my PIP will investigate 
the changing trends of beauty, including cosmetic surgery, and how this 
has contributed to a homogeneous state. I hypothesise that the changing 
social and cultural values of Asian women will increase the influence of 
westernisation on the shift of beauty perceptions among these women. !is 
process of westernisation will lead Asian women to believe that Western facial 
features are more ‘beautiful’, and thus more desirable.

Angela !ach, 2016 HSC
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4.8 Completing the PIP

According to the research process, once you have implemented, analysed and 
synthesised your research, you must present your conclusions in an appropriate 
format, considering the audience for the !nal product. One very important aspect 
to consider at this point is that the PIP is marked externally, and therefore there is 
to be no inclusion of your name, your school or the area in which you live. During 
the !nal stages of the PIP, it is crucial to ensure that your project does not have 
identifying factors.

"e PIP has speci!c format requirements. "ese are:

• Introduction
• Log
• Central material
• Conclusion
• Resource list.

However, the !nished PIP also needs to include the following:

• A title/title page
• Contents page
• NESA number on every page (usually top left)
• Page numbers
• 1.5 Spacing
• Times New Roman/Arial font.

Introduction: 500 words

"is section of the PIP is, exactly as the name suggests, an introduction. It is 
important to note that it is not a description of things that you will do or plan to do, 
it is the preliminary reading of your work. "us, you need to ensure that you write 
in past tense, as you are accounting for work and the implementation of research 
methods that have been completed.

"e introduction component of the PIP needs to include the following components:

What the topic is about and why it was chosen

!is Personal Interest Project (PIP), ‘Raising a fist … the same height high’ is 
a cross-cultural study into the implications of feminism in the 21st century 
focusing on an Indigenous Australian cross-cultural component. !e 
topic encompasses a range of social, economic and political issues faced 
by Indigenous and Non-Indigenous women alike and extends further into 
an exploration of the possible reactive nature of the Indigenous feminist 
movement, in which they use their systematically and historically hushed voices 
to rise and fight for themselves in a society in which it is evident that issues of 
discrimination such as gender and race cannot be treated as separate.

Sophia Kovac, 2017 HSC

4
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examples  

throughout
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Interactive features

Videos introduce the course, and each Year 12 topic, 
and extend student knowledge. Instant access is also 
available from the print book, via a QR code in the 
margin.

Auto-marked quizzes at the end of each chapter 
section allow students to quickly check their recall 
of the content. Answers feed into the Learning 
Management System for reporting.

Workspaces for Review questions allow students 
to enter their answers directly into the Interactive 
Textbook. Students can then self-assess using a four-
point scale, and use a red !ag to alert their teacher 
if they had trouble with a question. The answers, 
self-assessment and red !ags feed into the Learning 
Management System for reporting.

Scorcher, our timed, online competition, allows 
students to check their recall of key concepts and other 
content, while competing against each other and other 
schools.

Roll-over key terms provide immediate access to 
de"nitions (including NESA de"nitions).

Bookmark folders can be created by students with 
direct links to content they have marked.

Downloadable Word versions of all activities, media 
studies, case studies, review tasks and end-of-chapter 
materials.

Access to the Of!ine Textbook, a downloadable 
version of the student text with note-taking and 
bookmarking enabled.

A NEW LEVEL OF DIGITAL SUPPORT FOR STUDENTS

THE INTERACTIVE TEXTBOOK
POWERED BY CAMBRIDGE EDJIN

The online version of the student text delivers a host of interactive features to enhance the 
teaching and learning experience, and when connected to a class teacher account offers a 
powerful Learning Management System.

The Interactive Textbook is available as a two-

calendar-year subscription and is accessed online 

through Cambridge GO using a unique 16-character 

code supplied on purchase. It may be activated up to 

three times in non-concurrent years at no additional 

cost. The Interactive Textbook is provided with the 

printed text, or is available for purchase separately as 

a digital-only option.

cambridge.edu.au/go

Interactive Textbook

Directed Tasks

Teacher feedback

More Resources

Scorcher

Bookmarks
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Comprehensive coverage of the curriculum

Cambridge Society and Culture Stage 6 comprehensively 
covers Preliminary and HSC core topics, and all HSC depth 
studies, with scaffolded activities to suit students of all 
learning abilities. 

Helping you support your students in their 
Personal Interest Projects

A dedicated chapter on the Personal Interest Project (PIP) 
illustrates the quality of work students will need to produce 
to succeed in Society and Culture Stage 6. Exemplar 
student examples are detailed throughout the chapter. 
An end-of-chapter FAQ section also helps to address the 
ambiguous aspects of the project.

High-interest content closely aligned to the 
syllabus

The wide range of high-interest case studies, examples 
and in-depth contemporary focus studies will keep your 
students engaged while ensuring you meet all syllabus 
requirements.

A powerful digital learning experience

Schools who adopt Cambridge Society and Culture Stage 
6 will receive complimentary access to the Online Teaching 
Suite which offers:

• engaging digital resources to provide today’s students 
with carefully chosen digital content for independent 
learning and "ipped classroom environments

• the tried and tested Cambridge Edjin Learning 
Management System (LMS), which combines task-
management tools with a suite of individual student 
and whole-class reports. Teachers can also choose to 
view student responses and provide feedback.

Learn more over the page.

Guided onboarding for teachers

Clear instructions and immediate access to How-to 
support resources allow teachers and students to take 
advantage of the full interactive and online experience from 
Day 1, Term 1.

TEACHERS: SUPPORTING YOUR DELIVERY
OF THE STAGE 6 COURSE

  4.9   Interview with past Society and Culture 
student, who obtained a High Distinction PIP  

    Interview with Sophia Kovac, 2017 HSC    

 Explain your research area 
 My research area was feminism in 
the 21st century and its implications 
on Indigenous women in Australia. I 
looked at how feminism has manifested 
from its first wave with the Suffragettes 
to become the third wave that we see 
now. My study was phased into three 
chapters that roughly equated to past, 
present and future. First, I explored 
what feminism looked historically and 
how it looks now in the 21st century. 
Using data from my own questionnaires 
and definitions and work from current 
academics I came to understand 
that feminism looks vastly different 
for Indigenous and Non-Indigenous 
women; the Non-Indigenous women 
were making leaps and bounds while 
Indigenous women were chasing 
to catch up. In my second chapter 
I delved into the social climate in 
Australia currently and researched how 
Australia’s politicians were working to 
ensure Indigenous women are reaching 
the same milestones as western women 
are. In my third chapter I looked at how 
this new information could culminate 
into a future for Indigenous women 
that sees them empowered in the same 
way as western women. Ultimately, I 
found that in order for this to happen 
their voices need to be heard and they 
need to fight for their own version of 
empowerment rather than the 21st 

century feminism that attempts to fight 
for them. 

    Which research methods were the 
most useful? 
 I found that each of my di! erent 
research methods provided a unique 
and important perspective to my 
research. However, my broad-reaching 
questionnaire was incredibly useful as 
it provided a large amount of data that 
I was able to extrapolate and present in 
each of my chapters. " e second most 
useful for almost an opposite reason was 
my overt non-participant observation 
whereby I spent some time in an 
Indigenous community. It was here I got 
to observe exactly how the western idea 
of feminism clashed with the practices in 
their community. " is provided me with 
a small pool of data but one that 

   Figure   4.10   Sophia’s PIP was called ‘Raising a fi st … 
the same height high.’   

  Figure   4.9   Sophia Kovac sat the HSC in 2017 and received 
a High Distinction for her PIP.  

continued...
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Teacher support

The Task Manager can be used to direct students on a 
custom activity sequence based on their ability.

The Online Teaching Suite records student scores on 
quizzes, self-assessment scores and red "ags raised 
by students in all end-of-chapter review questions. 
Reports on individual and class progress are 
available for download. Data from student Interactive 
Textbooks will directly feed to the Online Teaching Suite.

Access to student Workspace entries allows 
for ef!cient and time-saving monitoring of work and 
provides students with the opportunity to alert teachers 
to problems with speci!c questions. Teachers can 
choose to give students access to the suggested 
responses for the exercises online and also provide 
feedback to individuals on speci!c questions.

Access to suggested responses for all activities in 
the student textbook.

A practice exam, with suggested responses, saves 
teachers time in preparing their own materials.

Comprehensive, editable teaching program 
documents.

PowerPoint "les for each chapter help teachers reduce 
class preparation time.

A NEW LEVEL OF DIGITAL SUPPORT FOR TEACHERS

THE ONLINE TEACHING SUITE 
POWERED BY CAMBRIDGE EDJIN

The Online Teaching Suite combines the Interactive Textbook powered by 
Cambridge Edjin and its rich digital content with a suite of supplementary 
resources and a powerful Learning Management System when linked to students 
using the Interactive Textbook in a class.

The Online Teaching Suite is accessed online 
through Cambridge GO. Your Cambridge Education 
Resource Consultant will provide access to the 
Online Teaching Suite if your school has purchased 
or booklisted Cambridge Society & Culture Stage 
6. The Online Teaching Suite is also available for 
purchase separately and can be activated using the 
unique 16-character code supplied on purchase.

cambridge.edu.au/go

Teacher resources

Task Manager

My classes

Reports


